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Music students engage with music through formal study and everyday listening, yet the 
relationship between their musical and religious attitudes remains unclear. This cross-
sectional correlational study examined attitudes toward music, self-reported music-
listening behavior, and religious attitudes among 144 music students (62 men and 82 
women) at one university in Türkiye. Music-related attitudes were measured with 
researcher-developed scales and religious attitudes with the eight-item Ok-Religious 
Attitude Scale (Ok, 2011). Descriptive statistics and correlations were calculated. 
Religious attitude was weakly associated with attitude toward music (r = .23, p < .01) and 
with the overall music composite (r = .19, p < .05), but not significantly associated with 
music-listening behavior (r = .08). Attitude toward music and musical behavior were 
weakly associated (r = .29, p < .01). Age was negatively associated with religious attitude (r 
= −.22, p < .01), and female students reported more favorable attitudes toward music. 
These associations describe a single-university sample; they cannot establish change over 
the course of music education. 
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Introduction 
University music students engage with music through both formal study and everyday listening. Their experiences offer 
a useful setting for examining how attitudes toward music relate to religious beliefs. Quantitative research has examined 
the association between religiosity and artistic attitudes (Memiş, 2022). Research involving theology students has 
examined their views of religious music instruction and instructors (Dinç, 2018), as well as their engagement with 
popular culture (Şahin, 2007). A separate study investigated Imam Hatip High School students’ engagement with K-
pop and K-drama (Ceylan, 2024). In other educational settings, a values education program has been studied in relation 
to eighth-grade students’ democratic attitudes (Izgar & Beyhan, 2015), and preschool values education has been 
examined within an institutional setting (Cevherli, 2014). These studies provide context but do not directly examine the 
association between music students’ attitudes toward music and their religious attitudes. 

Existing studies address aspects of religiosity, artistic attitudes, and cultural practices. The association among 
university music students’ attitudes toward music, their reported music-listening behavior, and religious attitudes in the 
same sample remains less clear. The present study examines these distinct relationships. 

Listening to music has important functions and serves various purposes in people’s lives. Tekman and Hortaçsu 
(2002) examined listeners’ reasons for choosing different musical styles and identified four broad factors: background, 
movement, identity, and appreciation. Similarly, Schäfer et al. (2013) synthesized 129 statements about music listening 
from earlier research and grouped its functions into three categories: (a) personal awareness, whereby music helps 
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individuals reflect on who they are, who they want to be, and their lifestyles; (b) social relatedness, whereby music 
contributes to individuals’ sense of social connectedness with others; and (c) arousal and mood regulation, whereby 
music is used as a means of experiencing positive moods and regulating states of arousal. Nevertheless, it should be 
recognized that these functions of music may vary to some extent across cultures (see Schäfer et al., 2012). 

Given these important functions and the role of music in people’s lives, identifying attitudes and behaviors related 
to music listening, as well as other variables associated with these attitudes and behaviors, becomes important. Doing so 
may contribute to a better understanding of the phenomenon, role, and functions of music listening. The present study 
has two main aims: (1) to measure attitudes toward music and determine whether these attitudes are consistent with 
musical behavior, and (2) to examine the relationship between attitudes toward music and religiosity. Although scales 
measuring attitudes toward music courses are available in the Turkish literature (Özmenteş, 2006; Varış & Cesur, 2012), 
relatively few studies have measured general attitudes toward music. Özgelen (2025), in his interview article with Prof. 
Ruhi Ayangil, emphasizes the importance of high-quality repertoire and contemporary educational methodologies for 
students’ musical development in conservatory education. 

Religious beliefs may be associated with musical preferences and listening choices. In a sample of Turkish university 
students, Ok and Erdal (2015) found that religious attitude was positively associated with preferences for traditional 
music and negatively associated with preferences for rock-metal and jazz. 

Ok and Erdal (2015) also discuss the normative interaction between music and religion. Religious teachings and 
interpretations may shape how listeners appraise particular musical styles. This perspective provides a reason to examine 
associations between religious and music-related attitudes without presuming that one determines the other. 

The present study examines religious attitudes as measured by the four dimensions of the Ok-Religious Attitude 
Scale: cognition, emotion, behavior, and relationship with God (Ok, 2011). These dimensions are considered alongside 
music-related attitudes and self-reported listening behavior in the same group of students. 

Prior research has examined links between religious attitudes and music preferences (Ok & Erdal, 2015), but the 
present analysis focuses specifically on students enrolled in music education and distinguishes attitudes toward music 
from music-listening behavior. Accordingly, the research questions are as follows: 

Ø What are the levels of attitudes toward music, musical behavior, and religious attitudes among university music 
students, and how are these measures associated with gender and age? 

Ø What is the relationship between attitudes toward music and musical behavior among university music 
students? 

Ø What is the relationship between attitudes toward music and musical behavior, on the one hand, and religiosity, 
on the other, among university music students? 

Method 
This study employed a quantitative correlational research design to examine the relationships among university music 
students’ attitudes and behaviors toward music and their religiosity. A correlational design allows researchers to examine 
the direction and magnitude of relationships among variables without manipulating them (Creswell & Creswell, 2018). 
Data were collected cross-sectionally using self-report measures administered to the participants. 

Participants 
The participants were 144 students enrolled in music programs at the Faculties of Fine Arts and Education at Sivas 
Cumhuriyet University, Türkiye. Participants were recruited through convenience sampling from students who were 
accessible during the data-collection period and volunteered to participate (Creswell & Creswell, 2018). 

Sivas is an Anatolian province characterized by varying levels of socioeconomic development. According to official 
socioeconomic development classifications, Sivas Central District is classified within the second development tier, 
whereas many of the province’s other districts fall within the fourth and fifth tiers (General Directorate of Development 
Agencies, 2022). Thus, the research setting represents a sociocultural context distinct from Türkiye’s highly developed 
metropolitan areas. Of the participants, 62 were male (43.1%) and 82 were female (56.9%). Their ages ranged from 18 to 
32 years, with a mean age of 22.19 years (SD = 2.94). 
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Data Collection Instruments 
Attitude Toward Music Scales 
Three measures were developed to examine distinct aspects of students’ musical experience: (1) the Attitude Toward 
Music Scale, (2) the Musical Behavior Scale, and (3) the Attitude Toward Music Education Scale. The first assessed 
attitudes toward listening to music. The two-item Musical Behavior Scale recorded self-reported listening frequency and 
daily duration. The third assessed students’ attitudes toward their music education (see Appendix). 

The measures distinguish attitudes toward music, self-reported listening behavior, and attitudes toward music 
education. Negatively worded attitude items were reverse-scored. The initial pool of 15 music-related items was 
developed in consultation with two faculty members, one specializing in music and the other in psychology. 

Following data collection, the 15 items were subjected to exploratory factor analysis (EFA) and item analysis. Two 
attitude-toward-music items were removed because they cross-loaded above .40 on two factors, and one music-
education attitude item was removed because it formed a single-item factor. The album-ownership and music-
expenditure questions remained in the questionnaire as descriptive items but were excluded from the scored Musical 
Behavior Scale because they reduced internal consistency and formed a separate factor. They are therefore not 
interpreted as evidence for the scored behavior construct. 
The final scored music-related measures comprised 10 items: four concerning music education, two concerning music-
listening behavior, and four concerning attitudes toward music (Table 1). The exploratory factor results and internal-
consistency coefficients provide preliminary measurement evidence; independent validation would strengthen these 
measures. 

Religious Attitude Scale 
The eight-item Ok-Religious Attitude Scale (Ok, 2011) assessed participants’ attitudes toward religion. The scale has 
four two-item dimensions: cognition, emotion, behavior, and relationship with God. In the original validation study, 
the scale was positively associated with intrinsic religious orientation (r = .85) and an adapted measure of attitude toward 
Christianity (r = .88). The original study cites the relevant instruments (Allport & Ross, 1967; Maltby & Lewis, 1997). 
Internal consistency in the current sample was α = .86 (Table 2). Sample items include “I do not think there is a need for 
religion” (reverse-scored) and “I think I live my life in accordance with religious values.” 

The attitude items used five-point agreement response options: Strongly Disagree, Disagree, Partly Agree, Agree, and 
Strongly Agree. The two music-listening behavior items asked about listening frequency and daily duration rather than 
agreement. 

Procedure 
The questionnaires were administered in classrooms in a single session, approximately 20 minutes before the end of the 
students’ classes, after permission had been obtained from the relevant instructors. Participation was voluntary, and all 
participants signed an informed consent form before taking part in the study. 

Data Analysis 
Analyses included exploratory factor analysis and item analysis for the researcher-developed music measures, descriptive 
statistics, Cronbach’s alpha coefficients, and Pearson product–moment correlations. The overall music composite was 
calculated as the mean of the available scored music-related items; therefore, its N could exceed the N of an individual 
component scale. Because gender was dichotomously coded (1 = male, 2 = female), correlations involving gender are 
point-biserial equivalents. Significance tests were two-tailed with p < .05. The reported Ns reflect the available responses 
for each measure; the valid listwise sample was 138. 

Ethics 
Ethical approval for the study registered under the title “Müziğe Yönelik Tutumlar ile Dindarlık Arasındaki İlişkiler: 
Müzik Öğrencileri Örneklemi” [Relationships Between Attitudes Toward Music and Religiosity: A Sample of Music 
Students] was granted unanimously by the Social Sciences Scientific Research Proposal Ethics Evaluation Committee 
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of the Rectorate of Sivas Cumhuriyet University on December 10, 2025 (Decision No. 16). The corresponding official 
approval letter was issued on December 12, 2025 (Document No. E-99711239-050.04-648342).. 

Results 
Factor loadings, item-total correlations, and selected item-specific response percentages for the scored music-related 
measures are presented in Table 1. 

Table 1. Factor loadings, item-total correlations, and response percentages for the items of the music and music 
education scales 

Items ATME ATM MB ITC SRC (%) 
To be honest, I somewhat regret receiving music education (−) .85   .49 3.5% 
If I were to take the university entrance examination again, I would still 
choose to study in a music department .79   .40 76.2% 

I have realized that the lifestyle associated with the music department is not 
suitable for me (−) .70   .61 4.9% 

I can say that studying in the music department has had negative effects on 
my life (−) .61   .44 6.3% 

I think listening to music is harmful to people (−)  .69  .33 5.6% 
I believe that listening to music makes people happier  .69  .42 74.5% 
Listening to music is nothing but a waste of time (−)  .68 .36 .55 2.8% 
Listening to music enriches an otherwise boring life  .66  .41 78.2% 
Excluding situations in which you are exposed to music involuntarily, how 
many hours per day, on average, do you intentionally listen to music?   .87 .30 

16.5% 
(Never/<
30 min.) 

Excluding situations in which you are exposed to music involuntarily, how 
often, on average, do you intentionally listen to music?   .79 .51 

6.3% 
(Never/R
arely) 

ATME: Attitude Toward Music Education ATM: Attitude Toward Music MB: Musical Behavior ITC: Item-Total Correlation SRC:  Selected response category 

Explained variance by factor (rounded): 35% (Attitude Toward Music Education), 14% (Attitude Toward Music), 
and 12% (Musical Behavior). Factor loadings below .30 are not presented. For attitude items, percentages indicate 
Agree/Strongly Agree; for listening behavior, the response categories are specified in parentheses. Descriptive 
information regarding the scales used in the study is presented in Table 2. 

Table 2. Descriptive statistics and reliability coefficients of the study variables 
Variable α N M SD 
Gender — 144 1.57 .50 
Age — 144 22.19 2.94 
Attitude Toward Music Education (4) .75 144 4.39 .77 
Musical Behavior (2) .66 140 4.00 .89 
Attitude Toward Music (4) .64 142 4.37 .76 
Overall Music Composite (10) .77 142 4.31 .59 
Religious Attitude (8) .86 143 3.91 .86 
Valid N (listwise)  138   

Note. Ns vary because of item nonresponse; valid listwise N = 138. The overall music composite used available-item 
scoring, so its N may exceed that of an individual component scale. Gender was coded 1 = male and 2 = female. The 
scale and composite means are based on five-point scores. 

Mean scores were 4.39 for attitude toward music education, 4.37 for attitude toward music, 4.00 for musical 
behavior, and 3.91 for religious attitude (Table 2). Internal-consistency coefficients were .75 for attitude toward music 
education, .64 for attitude toward music, .66 for the two-item musical behavior measure, and .86 for religious attitude. 
The modest coefficients for the short music-related measures call for cautious interpretation. Correlations among the 
study variables appear in Table 3. 
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Table 3. Correlation Coefficients Among the Study Variables 
Variable Gender Age ATME MB ATM OMC 
Attitude Toward Music Education .09 .01 —    

Musical Behavior .10 −.07 .34** —   

Attitude Toward Music .38** −.06 .36** .29** —  

Overall Music Composite .28** −.03 .80** .62** .78** — 
Religious Attitude .17* −.22** .11 .08 .23** .19* 

ATME: Attitude Toward Music Education ATM: Attitude Toward Music MB: Musical Behavior OMC: Overall Music Composite 
Note. *p < .05; **p < .01 (two-tailed). Gender was coded 1 = male and 2 = female. Coefficients involving gender are point-biserial equivalents; the remaining 
coefficients are Pearson correlations. Pairwise Ns vary because of item nonresponse. 

Attitude Toward Music and Religiosity 

Religious attitude was weakly but significantly associated with attitude toward music (r = .23, p < .01; Table 3). It was 
also associated with the overall music composite (r = .19, p < .05). Its correlations with musical behavior (r = .08) and 
attitude toward music education (r = .11) were not statistically significant. The results distinguish favorable views of 
music from reported listening behavior. 
Attitude Toward Music and Musical Behavior 
Attitude toward music education was positively correlated with musical behavior (r = .34, p < .01) and attitude toward 
music (r = .36, p < .01). Musical behavior and attitude toward music were also positively correlated (r = .29, p < .01; 
Table 3). These associations were observed in self-reported measures and do not establish that favorable attitudes caused 
more frequent listening. 
Gender and Attitude Toward Music 
Female students reported more favorable attitudes toward music than male students (r = .38, p < .01) and higher scores 
on the overall music composite (r = .28, p < .01). Gender was not significantly associated with attitudes toward music 
education or musical behavior. Female students also reported somewhat higher levels of religiosity than male students (r 
= .17, p < .05). 

Selected response percentages for the scored attitude and listening items are given in Table 1. Further descriptive 
responses are summarized below. 

Agreement with the negatively worded attitude statements ranged from 2.8% to 6.3%, whereas 74.5%–78.2% agreed 
with the positively worded statements (Table 1). For listening behavior, 16.5% reported never listening or listening for 
less than 30 minutes per day, and 6.3% reported listening never or rarely. These response categories describe distinct 
aspects of listening. 

The album-ownership and music-expenditure questions were excluded from the scored measure and are not 
interpreted further because they are context-dependent descriptive indicators rather than validated scale items. 

Conclusion 
The findings distinguish students’ attitudes toward music from their reported listening behavior. The two were 
positively, but modestly, correlated (r = .29, p < .01). The researcher-developed music measures showed varying levels of 
internal consistency; the short scales, in particular, warrant further validation. 

Religious attitude was positively associated with attitude toward music (r = .23) and with the overall music composite 
(r = .19), but was not significantly associated with listening behavior (r = .08) or attitude toward music education (r = 
.11). Thus, the observed association concerns favorable views of music rather than how often participants reported 
listening. Older students tended to report lower religious-attitude scores (r = −.22), but this cross-sectional result cannot 
show whether individuals become less religious during music education. Female students reported more positive 
attitudes toward music than male students (r = .38, p < .01). 

In Table 1, 76.2% agreed that they would choose a music department again. Agreement with specific negative 
statements about music or music education ranged from 2.8% to 6.3%. Future research could explore how students' 
educational experiences and career expectations relate to these views. 

The study used a convenience sample of music students from a single university, and its cross-sectional, self-report 
design limits generalization and causal interpretation. Because exploratory scale work and the substantive analyses used 
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the same sample, the factor structure should be tested independently. Replication across universities and longitudinal 
research could clarify whether the observed associations persist and how attitudes change over time. 
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Appendix 1. Scored and Descriptive Questionnaire Items 
 

Scale 
Dimension / 
Item No. Item 

Attitude Toward Music 
Education Scale 

1 If I were to take the university entrance examination again, I would still choose 
to study in a music department. 

 2 To be honest, I somewhat regret receiving music education. (−) 

 3 I can say that studying in the music department has had negative effects on my 
life. (−) 

 4 
I have realized that the lifestyle associated with the music department is not 
suitable for me. (−) 

Music Listening 
Behavior Scale 

1 Excluding situations in which you are exposed to music involuntarily, how 
often, on average, do you intentionally listen to music? 

 2† How many music albums that you have purchased and personally own (e.g., 
CDs or USB drives) do you have at home, at work, or in your car? 

 3† Approximately how much money have you spent on music (e.g., purchasing 
CDs or attending concerts) during the past three years? 

 4 Excluding situations in which you are exposed to music involuntarily, how 
many hours per day, on average, do you intentionally listen to music? 

Attitude Toward Music 
Scale 1 I think listening to music is harmful to people. (−) 

 2 I believe that listening to music makes people happier. 
 3 Listening to music is nothing but a waste of time. (−) 
 4 Listening to music enriches an otherwise boring life. 
Ok-Religious Attitude 
Scale Cognition – 1 I think religion is unnecessary. (−) 

 Cognition – 2 I think religious belief does more harm than good to people. (−) 
 Emotion – 3 I become emotionally moved when I listen to religious recitations such as the 

call to prayer, prayers, or Qur'anic verses. 
 Emotion – 4 I genuinely enjoy participating in religious activities. 
 Behavior – 5 I pay attention to whether my way of life is consistent with religious values. 
 Behavior – 6 I try to fulfill the requirements of the religion I believe in. 
 God – 7 I believe that God helps me during difficult times. 
 God – 8 I feel that God is very close to me. 

Note. (−) indicates reverse-scored items. † Descriptive music-listening behavior items were excluded from the scored two-item behavior measure. 

 


